It turns out that the Pecha Kucha is everywhere; it is trade-marked, there are Pecha Kucha nights, Pecha Kucha training, and almost 19,000 Pecha Kucha videos on YouTube. I wanted to join this global phenomenon and submitted my abstract.
I structured my Pecha Kucha around a piece of research that I had carried out into the experiences of higher education academics teaching overseas on transnational programmes. I divided my material into 20 slides, sought out relevant images and scripted my presentation so that each slide did not go over the 20 seconds. In contrast to my preparation for more traditional presentations, the Pecha Kucha forced me to explain key points with more precision. With only 20 seconds per slide, every word mattered and I chose my words with care and practised the presentation more times than I ordinarily would. The delivery of the Pecha Kucha was exhilarating: I was conscious of the ticking clock and the advancing slides. The resulting presentation was polished and pacy. The presentation received great reviews: 'excellent, succinct, informative'; 'excellent'; 'great format, really well done'. In the ensuing discussion, we talked about the value of this form of presentation to teaching and learning. The presenters and the audience alike felt this would be a good format to use with students because of its strict timings, emphasis on key points, and, frankly, its novelty.
There is a burgeoning research literature suggesting that Pecha Kuchas are both beneficial to and well-rated by students. Klentzin et al (2010) studied the Pecha Kucha compared to a PowerPoint in a lecture context and found it to be an effective instruction method. Miller Beyer (2011) compared student Pecha Kuchas presentations with those using PowerPoint. She found that the quality of Pecha Kuchas was the same or better than PowerPoints, and that Pecha Kuchas received higher student ratings.
I began to think about the applicability to my own teaching on the Postgraduate Certificate in Higher Education. One of our sessions focuses on Learning Theories. This can be rather dry and I wanted to liven up the session. I felt student-produced Pecha Kuchas, overviewing learning theories and theorists, would do this and result in a useful resource base. The cohort was split into eight groups of four (four online groups and four face-to-face). While the online group posted their Pecha Kuchas to Moodle (either as YouTube videos or narrated PowerPoints), the face-to-face group presented live and their presentations were recorded. There was a buzz in the room as they prepared to present, last minute discussions about timing and content, and anticipation about the approach their peers would adopt. The presentations went well -the groups kept to time and gave structured overviews of their allocated theory. One group used an interesting discussion format, while others used wellchosen images to complement their words. In the post-presentation evaluation, the participants admitted that the presentations had been time-consuming to prepare, some felt restrained by the structure and the discipline, and others challenged by the delivery. Overall, however, the feedback was positive. They described Pecha Kuchas as an 'interesting approach to gain an overview of complex topics' and a 'good way of identifying the essentials'. Pecha Kuchas were also seen as a welcome alternative to PowerPoint, which can: 'no doubt be a little dull and this gives a bit of fizz to it'. They could also see the benefit for their own teaching, particularly to draw out the key points at the end of a lecture. Are Pecha Kuchas the way forward? I think they make a useful addition to the suite of learning and teaching approaches. They are a powerful means of developing students' synthesis skills and time-keeping, and for us to summarise, overview or simply spice up our presentations. But like chit chat, they have their time and place.
